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“tion, the project developed a two-part curricular material set con-

INDi }\N A UNIV'ERSITY SOCIAL STUDIES DEVELOPMENT CEN’I‘ER

513 North Park Avenue .
’ ¥ Bloomington, Indiana 47405 i
o | (812) 335-3838 .

)

INTRODUCTION o

This project was made possible through federal funding of the
Ethnic Heritage Studies Program Title IX, E.S.E.A., GO08100438. The
project, based in Bloomington and South Bend, Indiana, began in
October 1981 and culminated December 1982. The two major activities :
of the grant were teacher training and curriculum development. -After na
extensive field testing utilizing both formative and summative evalua- ° G

s1st1ng of student activities and temcher s guide.

The curriculum materials developed‘for-the project are designed 57
to be used in tandem with standard U.S. History textbooks in courses .E-

typically taught at ‘the eleventh grade level. To facilitate usage the *
teacher's guide contains a Series of charts keying the student materials?:

to the ten most widely used téxtbooks including those on the Indiana ; _
State Textbook Adoption List. The project realizes that whether or not -
textbooks reflect the multicyltural richness of the United States, pro-~
mote 1ntergroup relations or-in any way value diversity, they, neverthe-
less, are in.widespread use. These materials, then, are designed to
enhance classroom instruction, which often re11es upon usage of a textg
book employing a tradit1ona1 Ang]o -American perspective. ;5

As mentioned above, these curriculum materials are designed to %
supplement traditional U.S. History textbooks.  An informal survey ofr
such textbooks reveals that the coverage accorded Polish Americans 1%
problemat1c in both a quant1tat1ve and qualitative sense. Minimal
coverage is not given in even the most obvious areas. When coverage is o
given it usually focuses on squalor and poverty. Little or no mention is '
made of the ethnic heritage of the Poles. The positive value of family,
friends and trad1t1ons pales beside a rather truncated economic v1ew of

the world. , 2&

In attempt1ng to overcome. the shortcom1ngs 11sted above, we gave
adopted what is best described as an ethnic additive model. We haWe,
however, attempted to side step the obvious drawbacks of this approach
For example, the famous people, food, facts and costumes sygdrome lhas, to
a large extent, been avoided. People and places are mentioned asjcomponents
of larger concepts such as loyalty or phenomena such as migration. Further,
ethnicity itself is treated as a perspective rather than as the phys1ca1
mani festation of food and costumes. Ethnicity, therefore, becomes a concept
which is explored within the large context of a multicultural U.:S. society.
The spirit of this is perhaps best -expressed in the following quote from
Reverend Leonard Chrobot,-St. Mary's College: "We believe that pe0p1e who
are secure in their past and joyful in their present cannot but;be hopeful
in their future. We call this the ' new ethnicity'."” j
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TEACHER'S GUIDE

Using the Curriculum Materials
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The purpose of this section is to provide guidelines for using
the curriculum materials. This section contains two parts. Part A
presents an overview of the materials and the format used for all
chapters and lessons. Part B presents specific chapter‘dnd lesson
guldes, While the teacher is best able to decide how the
maglerials can be used most effectively, this section is designed to
provide explanations and suggestions you may wish to consider.

w' PART A

The overall objectivé of the curriculum materials is to foster inter-
group cohesion through mutual respect. Specific objectives are to help
students:

1. learn about the experiences of Polish Americans, the
.conditions they faced, and the contributions they have
made to American history and culture;

2. develop skills in h;storiography,~comprehension, analysis, mwiv
and critical thinking;

3. recognize and become sensitive to the forms of discrimination o
experienced by Polish Americans both in the past and present; : ‘

- &4, aﬁpreciate cultural similarities and differences and the
pluralistic nature of our society. ;

The curriculum materials contain five éhapters. Each corresponds approxi-
mately to the following time periods and major topics in U. S. history:

B

Chapter 1 - The Colonial Period: Early Polish American .
Influence 1600 - 1776 ' S

Chapter 2 - The American Revolution Through the Civil War:
Polish American Perspectives 1776 ~ 1865

Chapter 3 - Reconstruction and Immigration 1865 - 1900 °

Chapter 4 - Immigration and Industrialism 1900 - 1960

(&
- Chapter 5 - Contemporary Issues, Concerns, and Perspectives




Each chapter contains three lessons. Efch lesqdn presents specific
information and activities related to the eyperiencés of Polish Americans,
The following 1list is of all chapters and lessons included in the student

materials. _ .

. Chapter and lesson Titles -

" Chapter 1 - The Colonial Period: Early Polish American Influence

Lesson 1: How “English" was the English Settlement of Jamestown?

Lesson 2: Everybody Loves a Hero
Lesson 3: Why Do People Move?

Chapter 2 - The American Revolution Through the Civil War: Polish
American Perspectives

Lesson 1l: Winning the American Revolution
Lesson 2: . Polish Migration and Settlement

Lesson 3: Learning About Different Perspectives

Chapter 3 - Reconstruction and Immigration
Lesson 1: Reconstruction in South Central Texas

2: America: The Land of Opportunity ' RN
3: Gaining Information from Data: Polish Communities ‘
at the Turn of the Century

Lesson

- Lesson

Chapter 4 - Immigration and Industrialism : ’f r

Lesson 1: The Melting Pot: A Myth or Reality? .
Lesson 2: American Thought and Culture in the Early 1900's
Lesson 3: Who Can Be an American? .

Chapter 5 - Contemporary Issues, Concerns, and Perspectives

Lesson 1: John Giannini's Decision | 1

Lesson 2: .Decision Making and Different Perspectives

Lesson 3: Discrimination and ﬁefamation

0




Two teaching strategies are possible. One is to use each lesson
individually and in conjunction with specific content (event, time period)
being presented in the U.S. History textbook. For example, the lessons in
Chapter 2 deal with the American Revolution, migration and settlement of
Polish Americans in the middle 1800's and the Civil War. Each lesson could
be used to supplement the textbook when covering the American Revolution,
immigration in the 1800's, and/or the Civil War. The other strategy is to
use the chapter as a whole after you have covered a general time period
. already presented in the textbook. Using the example of Chapter 2, the

entire chapter could be presented at the end of the Civil War per1od

Whether you choose to infuse each 1esson where appropr1ate or add on
each chapter as you complete major sections of the textbook is your choice.
The materials are designed to provide options and to be flexible.

Lesson Format

Each “lesson of the chapters contains four basic parts:

1. Introduction,

2. Student objectives,

3. Procedures arnd activities,

4, Readings, charts, tables, and activity sheets.

The introduction briefly presents the purpose of the lesson and some
background information. Student objectives alert students to what they will
learn and be able to do as a result of their study. Procedures and activi-
ties are entitled "What to do." Students are instructed to read, write, be
prepared to discuss, 1ist, and/or think about the content presented. The
purpose of these instructions is to provide a general guide for the students.
When reading through the "What to do" sections, you may or may not wish to
conduct the lessdn as presented. Part B of th1s section provides further
exp]anat1on of these procedures as well as alternative teaching strategies.

It is believed that the materials are flexible enough to encourage and allow
for appropriate adaptations. Readings, documents, charts, tables, and
activity sheets are also provided in the student materials. SN

PART B

This part of the section presents specific guidee for each lesson of
the student materials. The\followinq features are included:

Rationale, .
. Key concepts, objectives, and activities, -
Suggestions for evaluation, -

Resources used.

W N -




CHAPTER 1 - THE COLONIAL PERIOD: EARLY POLISH AMERICAN'INFLUENCE

Lesson 1

: bl
How "English" was the English Settlement of Jamestown? -

+

_Rationale
#® The purpose of this lesson is to teach students about another group,

besjdes the English, who made a substantial contribution to Jamestown. Stu-

dents are also asked to "think" like a historian and begin to grapple with

‘the ¢omplex process of wr1t1nq h1story

a

2~ There are several appropr1ate places for 1nc1us1on of this )esson. The
most obvious is in:any discussion of Jamestown and early Enq11sh settlement.
Another option might be to use this lesson when discussing early crafts and
, industry in America. ' } - ,

Concepts, Oplect1ves, and Act1V1t1es : : .

The; key concepts :in th1s lesson are colonialization and tmmigration.
In addition to the obaect1ves listed, students are first introduced to the
idea that what they read in their U.S. ‘History textbook is the result of
what its author(s) thinks is important. The skill of interpretation is

introduced.

Ty

.4 ‘

The activities outlined for the students include reading about Poles

in Jamestown and comparing what they have learned to the content in their
textbook. Alternative or additional activities could include:

“1. Having students do research 8n the various groups of early
settlers besides the Eng11sh and the contr1but1ons they made.
2. Obtaining several d1fferent u,S. H1story textbooks and have
' students work in groups Qnalyz1ng the content presented
about Jamestown. Ask students to compare s1m11an1t1es and .
differences.

¢ o

Evaluation

Students' written work could be one form of evaluation. The answers to
all questions should be in complete sentences. If written work is not re-
quired, students could be assessed on the amount and quality of their part1c1-
pation in class d1scuss1on.

If the additional or a]ternative,activity of research is selected,
students could make presentations of théir findings in oral and/or written
form. These could be evaluated for their content, clarity, writing style,

-oral presentation style, and number and type. of resources used. The group
work on the texts could be graded by having each group complete a chart or .
handout. Each student could be respons1b1e for a separate assignment in the -

group.

I
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o Resources .

The following resources were used in developing this Tesson:

1. The Poles in America 1608-1972: A Chroviotogical and Fact Book,
Frank Renkiewicz, editor. Oceana Publications, Debb's Ferry, .
N. Y: Ethnic Chronology Series No. 9, 1973.

» 2. Wytrwal, Joseph A. The Poles in America, M1nneapo11s Lerner
Pub11cat1ons Company, 1969.

Chapter 1
Lesson 2 . Everybody Loves a Hero
2 Rationale @¢ | : o

The, purpose of this Tesson is to present some of the contributions
made by Polish Americans and how people are selected for special mention '
- in textbooks. By asking students to consider their heroes and heroines,
. they will gain an understanding of the criteria used. Students will
' }earn about different perspectives, eSpec1a11y when selecting heroes and
hero1nes(
Th1s lesson can be included at almost any point in the study of
’ Colonial America. Most textbooks typ1ca11y contain a section on "colonial
) Tife." Use this lesson before covering causes of the Revo1ut1onary War. Y

Concépts, Objectives, and Activities

Key ideas in this lesson include those"of heroes' and heroines'
characteristics, differing perspectives, and how historians decide who
should feceive spggia] recognition. Students may need help with the -
objectives of identifying characteristics. They will know their heroes
and heroines but not what makes these people so special to them:

Additional activities could include:

1. Students doing library research on other people Tiving in
colonial times. Have students create their own "Hero or "
Heroine Measurement Sca1e,' and then assess thgir personal
choices. '

2. Students could re-write or write a new section of their text-
book based on the new people they have learned about. These
could include the Polish Americans presented in the reading
materials.




Resoutrces , : -

¢ K ¢

The following resources were used in'developind this lesson: o

- 1. Kuniczak, W..S. My Name is Million, New York: Doubleday
) ' and Company, Inc., 1978. . . ’

2. Potes in History and Culture of the United States of America,
‘ : Biblioteka, Polonyna 4, Grzegorz Babinskil and Miros aw” Francic,
N editors, Polska Akademia Nauk, Komitet Badania Polanii, )
: , Jagiellonian University, Krakow, Poland, 1979.
: ‘ - : . , P O
v 3. Wytrwal, Joseph A. The Poles in America, Minneapolis, Minnesota:
Lerper Publications Company, 1969. .

Chapter 1
+ Lesson 3 Why Do People Move?

+

Rationale , i

The purpose of this lesson is for students to explore possible reasons
for immigration: Specifically, students will learn about why the early
‘Poles came to the New World. '

This lesson can be used when discussing early Colonial settlement and
conditions in Europe which led to incregsed immigration.

!

Concepts, Objectives, and Activities

! . The key- concept in this lesson is immigration. Students will read about
"~ why Poles were forced to leave their homeland. (the. push) and why they were.
attracted to ‘the colonies (the pull). Students will also compare reasons -
why they might move as well as reasons why immigrants are coming to the
United States toddy, with reasons why Polish people came .to the colonies.

This lesson focuses on the denial of civil liberties which caused early
Polish immigration. Discuss with your students what is meant by civil liber-
ties including the freedoms of religion and political thought. Students should
understand that these freedoms, which we take for granted, were not common in
Europe during the colonial period. ‘They are also not common for many people .
in the world today. & : ' y

- . .
Additional and/or alternative activities could include:

1. Making a chart or poster comparing "push" and "pull" reasons for b
immigration for the different groups who came -to Colonial America ,
(English, Dutch, French, German, Polish, Spanish, Mexican, Irish, ;
- etc.). This would involve sone research into conditions in these )
 countries during the colonial period. : ‘

' R S




2. Working in groups,, students could investigate one group of
people who came (why they came and where they settled). After
all groups have reported orally to the rest of the class, stu-

. dents could compare their groups reasons with-one group coming
*, % . today. Groups of people coming today could include: Mexicans,
" " Puerto Ricans, Cubans, South East Asians, Haitians, Ch1nese,
and/or people from the M1dd1e East.

Evaluation |

- standing of the fo]]ow1ng terms:

-

i

Poland's Golden Age

The Reformation
- The Couhter Reformation - . .
. .CGivil Liberties '
Jesuits

G P N -

Students could also be given part1é1pat1on credit for their-own lists
of why they would move, their contribution to group research efforts and .
oral report, and their ability to draw comparisons between why the Po]es
came and why people come to the United States today.

Resources . - y
AN R » . 1‘4;{
. The following resourses were used in deye]opi@g'this lesson:
. Map from: Headline Series 256, chober 1981, Polish Paradox:

Communism and National Renewal, by William Schaesfe]e Jr s
Foreign Policy Association, New York, N. Y.

12

2. Poles # America, Frank Mocha, Ed1tor, Stevens Point, Wisconsin:
Worzaila Publishing Co., 1978.

e

An obJect1ve or essay test could be one way to assess students under-*

it
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CHAPTER 2 - THE AMERICAN REVOLUTION THROUGH THE CIVIL WAR: POLISH
~ AMERICAN PERSPECTIVES .

Lesson 1 o !
Winning the American Revolution

Rdtionale

&%,‘ : : - .
The purpose of this lesson is to present the contributions made by .
three Polish Americans to the cause of independence. The significance of -
these contributiohs will demonstrate the importance of combined efforts in
winning the American Revolution. By thinking about how things "might have
been different," students will appreciate the contributions of several non-
English patriots. ' s ' . o

This lesson Can be used in conjunction with a{stu&y of the military
aspects of the American Revolution. It can also be presented when discussing. .
the ideological causes of the Revolution and the question of financing the war.

Concepts, Objectives, and Acti vities v

The purpose of this lesson is to help students learn about and appreciate .
Polish-American contributions to the American Revolution. The three people
they will read about are not typically in¢luded in their textbboks. However,
they were true patriots and worthy of recognition. ‘

An additional objective-of this lesson is to encourage students to specu- - -
late about possible alternative outcomes if certain things had not happened.
For éxample, the patriots were basicdlly unorganized, untrained, and ill-
equipped; help from "outsiders" (Poland and France) was significant.

Additional activities could include:

1. A.study of other groups' and individuals' contributions to the
o ~ 4¥inning of the American Revolution, such as the financial and
military contributions of the French, Black Americans, Women
- and Native Americans. '

2. A study of the "global® causes and effects of the American
Revolution specifically related to the rétationship between
Greéat Britain and France. : :

Evaluation . 7
The following questions could be used to assess students"knowlédge: :
1. Why did each of the Polish-American patriots side with the |
~colonies against the British? . - ‘

- : . ' : "
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2. What contributions (military and/or financial) did they
. make?

3.  In what ways were these contributions significant?

Resources

1

The following resources were used in developing this lesson:

1. Drohojowski, Jan.f Poles in United States, translated by Krystyna
- Keplicz, Warzawa, Poland: Krajowa Agencja, 1976.

2. Poles in History and Culture of the United States of America,
Biblioteka, Poloyna 4, Grzegorz Babinski and MirosTaw Francic,
editors, Polska Akademia Nauk, Komitet Badania Polanii,

-~ -Jagiellonian University, Krakow, Poland, 1979.

3. Wytrwal, Joseph A. The Poles in America, Minneapolis, Minnesota
Lerner Publications Company, 1969.

Chapter 2. | , o
Lesson 2 - Polish Migration and Settlement

Rationale

This lesson presents information about a specific area of Poland (Upper
Silesia) and the inhabitants' immigration to Texas. This case studyiof
Silesian Poles demonstrates qeneral reasons why pebple came to America and the
many factors to be considered in moving. : .

This lesson can be used in conjunction with other materials on immigration.

"It covers a group of people coming 1n the 1850's but could be presented earlier

or later.

| Concepts, Objectives, and Activities

Additional actiVities could include:

1. Having students compare conditions in Poland in the 1850 s with
those in Ireland. How were the "push" reasons similar and
different? )

2. Expanding on Activity #2, students could develop "brochures" -
which would serve to attract others to move to their home town.
Which things would they choose to emphasiZe and/or neglect to
mention? Based on their choices, conduct a discussion of bias
in advertising and the lack of accurate Jnformation available-
to immigrants.

il e

) .(f’f{&; s
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Evaluation

Students are asked to make several lists based on the readingsl These
could be handed in for purposes of evaluation. Students could also write
an essay demonstrating their knowledge of the specific content.

Resources

The following resources were used in developing this Tesson:

1. Baker, T. Lindsay. The First Polish Americans: Silesjan Settle-
ments in Texas, College Station: Texas A & M University Press, 1979.

2. Drohojowski, Jan. Poles in United States, translated by Krystyna
Keplicz, Warzawa, Poland: Krajowa Agencja, 1976. '

3. Kuniczak, W. S. My Name is Million, New York: Doubleday and
Company, Inc., 1978. ‘ : -

4. The Poles in America 1608-1972: A Chronological and Fact Book,-'
Prank Renkiewicz, editor, Oceana Publications: Dobb's Ferry, N. Y.,
1973 Ethnic .Chronology Series No. 9. ‘ .

5. Wytrwal, Joseph A. The Poles in America, Minneapolis, Minnesota:
Lerner Publications Cqmpany,'19697

-

Chapter 2
Le§son 3 Learning About Different Perspectives

. Rationale

The purpose of this lesson is to present different Polish American
perspectives on the Civil War. Students will read about the reasons Polish -
Americans might have tended to support éither the North or the South. They
will also have an opportunity to recognize contrasting views, '

This lesson could be used when discussing the question of loyalty, the
development of sectionalism, and the historical impact. People from both
the North and South had strong beliefs about the reasons for the War.

Which side was,supported depended on backgrounds and. experiences.

Concepts, Objectives, and Activities

The key concépt*for.this 1es§pn js perspective. - Points to emphasize

include the factors (conditions -and experiences) that affect how people view
conditions and how loyalties vary depending on one'squrspectiVe.g ' :




The lesson begins with a modern example of differing perspectives. The
purpose of the example is to create awareness of different points of view.
Students should be reminded that some people in the United States were sym-

pathetic to Argéntina during the Falklands/Malvinas crisis, while others,
including the U. S. government, supported the British. The point is that in
any given situation pe0p1e "see" things differently, thereby making communication

difficult.

This lesson asks students to pick out the different perspectives of Polish
Americans and state reasons or conditions reflected in support for the North or
South.. Writing the editorial will help students focus on one po1nt of view.
When students share their ed1tor1als they wil1 recoqn1ze others' perspectives.

*\
\

\

T

Additional activities could include:

1. A role-play depate between two people with d1fferent perspectives
such as Gospard Tochman and a Polish Amer1can from Panna Maria,

Texas. _ . N

ql

2. An investigation of primary documents such as-ietteks, diaries'and/or‘-'
journals to discover more and different "first hand" perspectives
of people living during the Civil War period.

‘3. Students creating ficticious diaries, pretend1ng they are living
through_the Civil War. They could 1nvent a story about the1r 1ife
and experiences and present it to the class.

Evaluation

»

Students could be evaluated on. their lists from activity #2 as well as
their editorials.. In addition, general discussion could serve to determine
students' abilities to recognize and understand a variety of perspectives.

For example, ask students to make a list of all the different perspectives.

For each po1nt of view, ask students to explain why people held the belief.
What experiences did they have which contributed to their perspective? Continue
d1scussion until all perspectives and explanations have been vo1ced

Resources T
" The following resources were used in developing this lesson:

1. Drohojowski, Jan. Poles in United States, translated by Krvstyna
Keplicz, Warzawa, Poland: KraJowa Agencja, 1976.

2. #u?1czak, W. S. My Name is M1111on, New York: Doubleday and‘Company, -
978. , . »

3. The Poles in America 1608-1972: A Chronological and Fact Bobk, Frank
Renkiewicz (ed.), Dobb's Ferry, N.Y.: Oceana PubTications - Ethnic
Chronology Series No 9, 1973.

4, Baker, T. Lindsay, The First P011sh Americans: Silesian Settlements
in Texas, College Station: Texas A & M University Press, 1979.

1
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CHAPTER 3 - RECONSTRUCTION AND IMMIGRATION

- Lesson 1
» e It

Reconstruction in South Central Texas

Rationale h - ,
The purpose of this lesson is to teach students about a group of
_- Polish Americans and how they coped with Reconstruction in a small Texas -
community. The conditions described were not unusual for new immigrants
1iving in the South after the Civil-War. The lesson presents the reali-
ties of discrimination and how Polish Americans overcame obstacles.

Although this lesson relates specifically to Reconstruction policies
“and conditions in the South, it could be used when discussing the "wild
West" and/or the establishment of immigrant communities.

Concepts, Objectives, and Activities

The key ideas in this lesson include the difficult conditions faced by
Southerners after the Civil War, discrimination directed at Polish-American
immigrants, and how they were able to maintain their ethnic community. Students

are to answer questions based on the reading in order to identify the key ideas.

Additiona1 activities could include: .

1. Comparing the conditions in Panna Maria with those of -another
Southern community. The problems faced by the Polish Americans
in Panna Maria were similar to those faced by newly-freed slaves -
elsewhere in the South. Discuss other cases ‘of discrimination in
the South and North after the Civil War. o e

2. Conducting a debate on Northern Reconstruction policies. One side
would represent the Radical Republicans, the other, the view that
the South should. be rebuilt rather than punished. How was each
point of view justified? ° ) . ,

3. Discussing with your students how things might have been different
if Lincoln had not been assassinated. How might Reconstruction

. . policy have been different? Ask your students what might have.

| S happened had Johnson been convicted on the impeachment charges.

a

How effective was he after the trial ahd was he able to truly. = - |

"serye" as president? - :

Evaluation o _
Although the péocedures instruct students'to discuss -the. reading, thefr

‘vesponses could be in written form. The questions in "What to do" could also.

_ be used as an essay test covering the entire topic of Reconstruction. .

1




\Resources
The following resources were used in deveioping'this lesson:

1. Baker, T. Lindsay, The First Polish Americans: Silesian Settlements
in Texas, College Station: Texas A.& M University Press, 1979.

2. Polish Circuit Rider: The Texas Memoirs of Adolf Fakanowski, 0. R.
Translated and Annotated by Marion Moore Co]eman CHESh1re,’
Connecticut: Cherry H111 Books , 1971 j

Chapter 3 - , | "
Lesson 2 America: The Land of Opportunity
S

~ The purpose of this lesson is to help students identify the tremendous
changes that occurred in the United States between the end of the Civil War
and the turn of the century. Students will also be able to analyze these
changes in relation to .the causes and effects of immigration. In order to.
help students urfderstand the conditions many immigrants faced and the feelings
they had, the lesson includes ficticious letters: from 1mmigrants. _____

There are several places this lesson couid be used. Textbooks often in-

clude a separate chapter on the "big wave" of 1mm1grat1on (1880-1920). - Another
possibility would be to use this lesson as an introduction to industrialization
and growth after the Civil War. The letters from immigrants could be used when -
disucssing the "human face" of urbanization, industrial growth and working ‘and
living cond1t1ons. R

Qoncepts, Obag;tjves, and Activities

The key concepts of this lesson are change and immigration. The main
idea is that the changes that occurred in the United States during this time
period were caused and greatly influenced by immigration. In order to indus--
trialize and grow, there was a tremendous demand for cheap labor. - Imm1grants,
in search of a new and better 1life, provided the needed labor.- The American
resources of abundant land, jobs, and cheap energy provided the opportunities

L. for new immigrants.

" Students are instructed to match the statements with the cate ories of .
change. These matches are not clear cut and some statements can be placed
in several categories. Having discussed the statements and categories, make
the point that the changes were interrelated. Many were -connected with -
1mm1gration. For example, because the immigrants' could supply cheap labor,
...-the price of goods was held down. These goods could then compete with fore1gn
markets which brought in more capital and resulted in more growth

Having discussed these overall changes, the last part 'of the lesson -
presents personal accounts of the immigrants' experiences: The letters could
have been written by any new immigrant, for the conditions in the cities for
most Europeans were similar. Discuss with your students their views of the
conditions and experiences for the 1mm1grant teenagers. How are your students
lives similar and different? .

o !




Additional activities coU]d~jhc1ude:

1. Doing research and reporfing on one of the categories of change} ‘
Students could make charts or graphs demonstrating the growth of S
immigration, the prices of land, miles of railroad track, etc..

The research could be done in groups or individuaily.

2. Making a chart in the form of an "jdea web" demonstrating the
interconnections of changes including immigration. For example:

-

PEOPLE WILLING TO ,
WORK FOR LOW WAGES —

| WORKING CONDITIONS PRICES OF GOODS-

COMPETITIVE WITH
FOREIGN MARKETS

GROWTH OF'<E;:::::::::::’———*” , Y 2
NEED FOR __

INDUSTRY .
—> | MORE WORKERS }

—

Other "idea webs" could deal with inventions-and technology, corporaté
growth and organization, transportatien and communication, westward expansion -

and increase in numbers of farms.
Evaluation -

*  Any or ai]rof the activities in "What to do" could be completed as
homework or in ctass. On the next test students could’be asked to construct
an "idea web" demonstrating their abilities to analyze and synthesize the

gﬁwnterconneCtedness of the changes’ that occurred.

Resources
The following resource was used in devéiopihg,thisiiesson:

1. Cutler, Charles L., and Marrill, Georgé P. Land'of Immigrants.
Columbus, Ohio: Xerox Education’Pub]icatibns,‘T97¢;

X

Chaptér 3 | .
Lesson 3 : Gainihg Infbrmaiiqn from Data: - .

- Polish Communities at the Turn of the Century
- Rationale o '

The purpose of this Tesson is to teach students to read a tabierand’dkaw.
conclusions from the information presented. The table presents 71900 census

A " S
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data on the number of Polish Americans living in the United States. The
Tesson can be used in conjunction with the topics of immigration, the growth

of immigrant farming communities in the Midwest, and/or the settlement and
occupations of immigrants in the East.

Concepts, Objectives, and Activities

The key ideas in this lesson are immigrant settlement and the accuracy
of census data. Students are to preview and then us¥ng questions as a guide
discover the meaning of the information presented. Having answered the ques-
tions, students should then hypothesize possible explanations for the dis-
tr1but1on of Polish Americans. = For example, the largest number of Polish
Americans settled in the Midwest, specifically in the states of Michigan,
Wisconsin, and I1linois. Discuss with your students the possible reasons why
Polish Americans became farmers. Point out that many Poles had.been farmers
in the "old country,"” it was what they knew best, and cheap land was abundant.

The last part of the lesson deals with the question of census data accuracy.
According to Father Krusyka, the census data was inaccurate because when asked, - -
"Where were you born?", two-fifths of the Poles answered Prussia, Austria, or -
Russia and were not counted as Poles. At the time, Poland had been partitioned
-by these other countries so although the people were Polish, they were "born"
in another country. In addition, Father Kruszka claimed that second-generation
Polish immigrants, born in-the United States, would not be counted as Poles.

Given this information, students are asked to discuss the problems of conductlng
. a census in the past and today. ,

v

Additiona] activities-could include:

1. Conduéting research on the settlement of other ethnic groups in-
the United States. For example, where q;d Irish and/or Italian
immigrants settle and why?

2. Conducting research in their school asking other students about
their ethnic backgrounds, where their relatives first settled, when
they came, and the jobs they held. A table could be made presenting
this 1nformat10n about the schoo] s popu]at1on

Evaluation

Students should be able to make generalizations about where Poles
settled and what they most likely did‘for a 1iving. These questions could
be included on an essay test. The skill of reading a table could also be _
assessed by presenting another population table from 1900 or today, asking
similar questions about the settlement of other immigrant groups.

Resources

| The following resource was used in the deve]opment of this lesson: ig“‘&&ﬁf e
1. Uecotli, Rudolf J. , and Cod1ann1, Anthony V Polish Primses
(Pr1mary Sources in Ethnic Studies Project) IHRC Monograph
| . Collection, St. Paul, Minnesota: Immigration History Research
j Center, University of Minnesota, 1978. -
; ’ ' ‘;(*'
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CHAPTER 4 IMMIGRATION AND INDUSTRIALIZATIONF-

)

Lesson 1
& The Melting Pot: A Myth or a Reality?
Ratfonale ) ' ) o \E
1The purpose of this lesson is to help students explore the conditions :

and experiences faced by Polish Americans as they became part of American
socigty. Students will have opportunities.to investigate aspects of eth -
nicity and the advantages and disadvantages of assimilation and pluralism.

. . L

This lesson can be used in conjunction with the study of immigration in
the 20th-Century. Although the content presented is on Polish Americans, the
broader question of the United States as a melting pot pertains to all im-
migrant groups including those who come today. . .

Concepts, Objectives, and Activities

The main concepts of this lesson are assimi]ation and pluralism. The

assimilation analogy is one of a melting pot. People of different ethnic,

religious and racial backgrounds adapt themselves to the dominant culture so
completely that the process becomes one of adoption. This process often re-
sults in the rejection of one's original cultural heritage. .

The pluralism analogy is one of a salad bowl whereby individual ethnic,
religious and/or racial indivisual characteristics are recognizable,.main-
tained, respected, and appreciated. Although certain common cultural ex-
periences and values such as patriotism and honesty are important, many
separate custoTs and identities are maintained. '

The objectives of this lesson are to help students distinguish between
these two orientations and recognize their effects on individuals and groups.

- Students will be able to understand the problems faced by John Nichols and -

others and the advantages and disadvantages of assimilation and pluralism.
In addition to the activities presented other options include: .

1. Having students research and identify ways in which ethnic groups - -
were able to maintain their ethnic heritages. Such things as clubs, .
churches, social funétions, foods, songs,.and neighborhoods were. =~ *
important.. Major cities such as New York, Chicago, Philadelphia,
and San Francisco were predominantly a collection of ‘ethnic neighbor- |
hoods. Students could work in- groups to Tearn about'the history of =~ '
these cities and their ethnic and racial compositions. IR

2. Asking students to pretend they are second generation immigrant ;
- teenagers growing up in a city in the early 1900's: “What would it
be Tike for them in school? What problems would they have being = -
.« . "Americanized" yet 1iving in a' home -environment where ethnic customs . -~
were maintained? What would they do, follow the "old" ways or break .
- away as John Nichols did? - LT e

6
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- 3. Conducting a debate on the chart completed in Activity 3..

./

~ Students would address the complex questions of who benefitsu
most in each case. What is best for individuals? How can
Americans learn to respect differences?

Evaluation T

e————————

There are several opportunities for evaluation. The questions for each
activity could serve as the basis for discussion or be handed in as written

work. - Students should be able to define the two concepts of assimilation and

~pluralism and give examples. They could also be asked to write a diary of a -

first or second generation American who is experiencing conflict over whether
or not to change his/her name, move from the old neighborhood, and/or marry

someone from another ethnic group.

Resources

The following resources were used in_devé1op1ng this lesson:

1. Chrobot, Leonard F. Who Am I? Reflections of a Young Polish American
on the Search for Identity, Orchard Lake, Michigan: St. Mary's College,

February 1971.

2. Kantowicz, Edward R. "Reflectioné of a Po1ish?American 'OutsideQ;,"_
~Polish American, February, 1969. . S

3. UecoTi, Rudolf J., and Codianhi, Anthony V. .Polish Primseér(Primary
Sources in Ethnic Studies Project), IHRC Monograph Collection,

St. Paul, Minnesota: Immigration History Research Center, Uniyersity o

of Minnesota, 1978.

4. Wytrwal, Joseph A. Behold! The Poles, Detroit: Endurance Press, 1977.

Chapter 4 . ..\ , ' .
Lesson 2 American Thought and Culture in the Early 1900's

Rationale - ‘

{

In the previous lesson students learned about assimilation-and pluralism

‘and identified the experiences and feelings-of Polish Americans. The purpose

of this lesson is to build on that knowledge by exploring some popular values
of the larger American culture in the early 1900's. Students will examine

common themes : ones which were embraced by many Americans and motivated first
and second generation immigrants to become productive, successful, and truly

- American. Although the content in this lesson does not specifically mention

Polish Americans, the themes identified affected, in varying degrees, most
ethnic and racial groups at the time. o .

This lesson can be used when discussinq>immigration and industrial devel-
opment. It focuses on the time_period of the early ‘1900's, but a discussion
of those same ideas in American culture today would be appropriate.

P




Concepts, 0bjectivés, and - Activities

The key ideas in this lesson are the themes and values prevalent in
American culture in the early 1900's., They include such things as the
" importance of hard work, success, and striving to become part of the. dominant
culture. Students are asked to identify these themes by reading a poem,
titles of books, an excerpt from a story and speech, and a list of things to
be accomplished in public schools. Students are also®asked to compare the -

~_—themes| they have identified wifh those common today. :
' Additional activities could include: | |

1} _.Investigating themes in American culturé today conveyed through
“the media, especially television and the movies. Have studerits
list their three favorite TV shows and analyze what they learn
from them. Compare these with those identified in the lesson.

2.\ Comparing those things considered important in public schools in.
the early 1900's with what is-taught in the-public schools today.
What vaTues and behaviors do they think should be stressed?

al questions are presented with each activity as guidelines for
discussioni These could be given as homework. Activity 7 would have to be
more clearly defined to help students write an essay. Having identified the
common themés taught-in the lesson, d'tudents are to evaluate their worth.
Help students first realize the effects of these themes on peoples' values
and behaviors. Having done this, they will be more able to judge the?r .
positive and hegative consequences. -

i 3 Lo v ~

Resources \

3 - .
~ The fo]loQng resource was used in:deveToping this lesson:
\ .

1. Smith Lew. The American Dream, Glenview, I1linois: Scott, Foresman
"and Company, 1977. . : : R .

Chapter 4 T " N
Lesson 3 .+ . Mho Can Be An American? ° -
Rationale . - SN Y T A e v

-« The purpose of,thig\Jesson_is.to have students consider the question of
"Who can be an American?ﬂ\\Through an examination of immigration policy and

excerpts from speeches,'stugentsishouid'reCOgnize-that,nat;a11~peop1eAhavelv‘
been equally welcomed and received, Standards were set and changed based on
certain realities and prejudfcss. ‘The quota system instituted in.the 1920's =




discriminated against Southern and Eastern Europeans. People of Asian descent
were excluded completely. The effect of these laws was that people most simi-
Tar to the White-Anglo-Saxon-Protestant standard were most acceptable. It was
not until 1965, with the establishment of the present system of priorities,
that these injustices were corrected.

This lesson could be used when discussing immigration and immigration
*legislation of the early 1900's. The lesson also provides opportunities for
discussion of present-day immigration policy and its effects on those who wish

to comevtoday.

v

Concepts, Objectives, and Activities

The main concepts of this lesson are assimilation and discrimination.
Students should be able to recognize that certain sets of criteria have been ¢
used in establishing immigration policy. Certain standards have been dis-
criminatory, especially those excluding Japanese and Chinese. Discuss with
your students- the political and economic climate at-the time that affected.
legislation and attitudes. :
) Another important objective is to hé&lp students recognize that it took
-time before certain groups became assimilated and accepted. ‘This point
should be discussed in relation to current immigration trends and policies.

Additional activities could include:

1. Having students investigate why Chinese and Japanese people were
singled out for exclusiop. What conditions existed at the gime,
leading to. these racist attitudes? For whom has the “melting pot"
been a reality? For whom has it been a myth?

2. MWorking-in groups, students could research positions commonly
expressed on accepting or rejecting certain groups of people.
For examplé, we accepted many Vietnamese after the war, yet we
limited Haitian immigration because they are not considered to
be political refugees. What is the difference between a political
and an economic refugee? Are the differences easily distinguishable?

'3, Conducting a survey in your'schbol and community on the question of
who should be allowed to come today. Which arguments are mopst"
commonly cited for and against our current immigration policy?

4. Having students investigate and compare immigration policies of
other nations. For example, what criteria is used in Great Britain,
France, Canada, and Germany? Are their policies more liberal or
conservative than ours? What problem$ do these countries have with
current immigration? _ -




"Evaluation "
_ An objective test could be used to assess students' knowledge of
immigration policies. In addition, many of the questions presented in

the lesson could be used when constructing an-essay test. The following °
basic questions can serve to assess student understanding: S

1. How has U. S. immigration policy changed throughout our
history and what attitudes have these policies represented?

A

2. Given that the United States can*no longer accept everyone
who would 1ike to come, what criteria should be used to v
determine immigration policy today? ' .

Resources

The following resources were used in developing this lesson: .

1. The Immigrant's Expefience: Cultuka] Variety and the Melting Pot, -

Public Issues Series, Xerox Education Publications, Columbus,
Ohio, 1967.

2. World Eagle,_December 1981.

‘
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" CHAPTER 5 CONTEMPORARY ISSUES, CONCERNS, AND PERSPECTIVES - ‘“
. A ‘ R
John Giannini's Decision

Lesson 1

¢

Rationale , o e
The purpose of this lesson is to help students become aware of prob1ems
faéing an ethriic community. By reading about Poletown and the options avail-

able for John Giannini, students will' recognize the _costs and benefits of
moving from an established neighborhood. .

This lesson can bejused when discussing conditions of, current day wrban <

life, the problems of unémployment, and-the importance of ties to one's com- \
munity. Many communities today are experiencing growth, renewal and/or
-decay as old industries move or shut down. This lesson can also be used in g
con3unct1on w1th materials 6n° present day:ethmic and rac1a1 group 1dent1f1cat10n;'

Concepts, ObJect1ves, and Act1V1t1es | ",. ‘n

: ,.The main idea in this lesson is displacementpof people from old neﬁqhbor@

" hoods and the importance of group support. Students will read the story of
Poletown and recogn1ze the problems of unemployment and chanqe. Having dis-" .~
-cussed the options and poss1b1e consequences of John Giannini's decision, :
students will explore the issues involved. Although the question of jobs is
important, students will be able to identify the benefits and costs of main-
taining close cultural ties to one's group.. . . e

Additional activities could inc]ude
1. Having students 1nvest1gate clubs ‘and organtzat1ons in the1r owh
communjty that provide group support. Why do peop1e Join organiza=
- tions which are:mono-ethnic, racial or religious? What purposes
and goaTs do these groups have in common?

2. Having students wrijte their own- deC1s1on scenarios re1ated to 1ssues :
‘ of ethnic anx/or ‘racial group identification. Possible guiding ques—
tions could include:

a. Whether or not to move: from anjestablished neighborhood

"b. Whether or not to join an organization W1th a mono-ethnic
~ or mono-racial orientation. '

.* An- iron1c footnote to the GM/Poletown controversy: due to economic.
d1ff1ou1t1es this project is still in abeyance : L '

Eva]uat1on ) .

-

‘ - c
Students should be able to recall the two main- factions presented in the

story of Poletown. Students' decisions on what they think John Glannini sh2u1d"- .“~'

L




Resources
TESOurLes

Sl ke W e emama T o

do will differ However, studehts should be’ able to state their reasons
clearly. Students should also be able to relate the story of Poletown to what

ie happening in many other communities. ... »n.

-

The following resource was. used in the development of- thls Tesson:

1.. Blonston, Gary. "Poletown:. The Profits, the Loss," Detroit Free
Press, Sunday, November 22, 1981. . o ] B

Chapter 5 \ )
Lesson 2 Decision'Making'and Different Perspectives

Rationale

" The purpose of th1s lesson is for students to 1nterpret 1nformaiaon from

" a variety of perspectives. The issues and, questions presented are complex.

By having students take different points . of .view, they can become more. . .- -
critically aware of diverse opinions. The ability to recognize and understand
a variety of perspectives on Polish-American relations can be used to examine -
other current issues. :

Th1s lesson can be used when d1scus51nq the martial aw crisis in Poland
current U. S. 1mmigration policy, and ‘VU.S. —U.S.S.R. relations. ‘

LTS

Concepts ObJectives, and Act1v1t1es R

The key concept in this ‘lesson is perspectives. Students‘should bhe able

.
e

3

to recognize and understand that points of view differ according to one's values“

and. experiences. The ability “to identify similar and djfferent: perspectives is’
aff important $kill needed to interpret information. In’order to make decisions

and solve problems, students should be 1nformed about: how others V1ew current

" conditions.

¢

Students are to read three sets of 1nformation on United States forelgn f\
policy related to Poland,.Polish-American interests and actions, and U. S.
fmmigration policy. . Then taking the point ofview of a Polish American,

‘an "average" American, or a foreign policy adv1sor, hey will answer a set of o

questions e L e . .

-~ The questions p sented for each perspective are. complex and students may ‘
need additional:i hation. Although they should net be expected to be

. "experts,“~theyishould be ahle to understand the divergent ponnts of views.

-ff Additional act1V1ties could 1nclude' -

1. Having students role-play each perspective. A debate format could
be uséd'for each §1de of each question. . .




t

2. Having students conduct research on the Soviet perspective regard-
ing their national security concerns and Poland. In the past
 Russia, and then later the Soviet Union, has been attacked at least
‘three times through Poland. How have these experiences affected
their position on maintaining control over Poland? How does the
Soviet Union view our verbal support for Solidarity?

Evaluation ;

& : . . :

Students whould be able to identify and explain the various possible
points of view concerning the issues presented. ' Students should also be asked
to speculate on possible consequences of taking certain actions, especially
with regard to U.S.-U.S.S.R. foreign policy over Poland. What can the Uited
States realistically do to support Solidarity yet not further provoke the Soviet
Union? If our foreign policy goal in Europe is to maintain a stable balance of
power, what are the common_intérests of the Soviet Union. and the United States? -

. . - -

Resources
The following resources were used in developing this lesson:

‘1. Chaze, William Lf ‘"W4i11.U. S. Shut the Door on Immigrants?" 7
+7 U.S. News and World Report, Ppril 12, 1982, pp. 47-50. - ~ - .

2. Schaufele; William E., dr. Polish Paradox: "Communism and National - '
Renewal, Headline Series No. 256, New York: -Foreign Palicy Association,
~'G;toEer 1981.. : o ) . : .

. Chapter 5 | I .

Lesson 3 - Discrimination and Defamatioh '
Rationale | »
Thie purpose of this lesson is-to’helb students become aware.of the con=.

ditions and consequences of discrimination and prejudice which exist today.
This lesson can be used when discussing current problems of discrimination and .

stergotyping. .

I 2R

Coﬁcepts,,OQjéct%ves, and Activifies

The main concepts of this lesson are discriminationuaﬁd defamétion;'Studenﬁs:f;‘
are to read and then interpret a table about corporate executive positions held . .= ~
by members of minority groups. - Other examples ¢ould he used, such ‘as the number

_of minorities holding elected political offices.. Students should be able to . . .
" recognize historical and current explanations for the figures in the table. - - -~

Turning to the question of stereotypes, students will discuss the images :
of minorities portrayed on popular television shows. Although these television .-
shows are comedies, students should discuss how the humorous stereotypes often =
serve to reinforce old prejudices. - . .. S I

S

e,
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Additional activities could include:

1. Having students conduct research.on minority group membership
~4n other leadership roles. Based on their findings, they should
again address, the question of- America as a.melting -pot - isita
myth or a reality? : T .

-2. Having students select other popular TV programs-and analyze how _
.they portray minorities, women, men, young people, and ald people.* °
Students should discuss the questions of how. "powerful” is television
i creating and reinforcing stereotypes and what, if anything, should-
be, done to counter negative images?. - - o j

Evaluation e e

. Through discussion, *students should be able to define and give examples
of discrimination and defamation which exist today. Oral presentations could
.be given on the images projected by TV.characters_gs*we]] as those in current
movies. ' » . , S T o

o

Resources .o . L ST i; -
The following resource was used in developing this lesson: | ;V’fﬁf>/f B
1. “Appendix A: Minokiﬁy Report - The Representations of Poles, |
" Italians, Latins and-Blacks in the Executive Suites of.Chicago'52/V g
Largést Corporations," by Russell Barta, Ph. D., in. Civil Rights-
Issues of Euro-Ethnic Americans in the United States: Opportunities -
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Jtudent's Name:

1

-OBJECTIVE _1-

1. Where did Poles first arrive in America?

" a.

b..

c.

dl

G ‘a.

b.

C.

dl

Williamsburg

‘before the English

. - 'School:

CHAPTER 1: ' STUDENT TEST

colonial period. T

-

Circle the letter of the correct ansf«rer. '

Plymouth
New York

» ’ e

Jamestown

2. When aid Poles first arrive in An;erica?

before the Pilgrims - °

| after-the Quakers

after the Swedes

3. What trade did the first Poles in "Americs practice?

d.

farming

hunting
glass making . *

weaving

h What city was named for a Polish American leader" ‘

a.

- b.

) aé .

d.

5. Wha;b were the early Polish immigra.nts tc Amerlca flee:lng?

A,

b.

CC. .

d.

Lanski, Pennsylva.nla
Milwaukee, Wisconsin .
Hacl;epsaék, Nev} Jersey

Sanaﬁsicy,‘ Ohio

religious persecution -
widespread hunger ) G

economic depression S

civil war

.Students will be lmowledgea.ble about Polish Americans during the .

e,

S iy
b '{\/




- Sti.tden_t,'s Name K

OBJECTIVE 2: Students will be able to describe Polish‘immigration experiences
from thé Revolutionary War through the Civil War. -

o

.School

o

CHAPTER. 2+ STUDENT TE$T

CIRCLE THE LETI.‘ER or-' THE CORRECT ANSWER.

1.

‘2:

¢

From their experience ianoland, Polish immigrants in the United States were

strongly opposed to -
a. democracy.

b.. * technology.

c. taxation.’

d. .welfare.

What leader of American military forces in the Revoluti

a. Steuben o

. " b. Lafayette L | S
c. Kosciusko .
d. Salomon

War effort?

a. Lafa&e?te ‘ ,
"b. Pulaski

c. Salomon‘i

d. De Kalb

e

During the Civil War, most Polish immigrants in America

a. “fought for the South.- -

b. favored slavery.

-

. c. supported the North.

d. ‘remained neutral,

Many Silesians ieft.Polaﬁd for Texas to

o%ary War came_fromfﬁolepd?

v?_oa. hhnr'for o0il. ' S _
‘1‘3 . escape serfdom. . 31 . T
L mine for gold and silVer. )
| _d.~veqcape hunger;andﬁdisegse. ‘; - j:_f“fh




L7 U
| Student's Name _ : School

CHAPTER 3: STUDENT TEST

OBJECTIVE 3: Students will demonstrate knowledge about 1mm1grants after the Civil WAr.

Circle the 1etter of the correct answer.

-,

1. Lfter the Civil War the major attraction drawing immigrants to the West was

an opportunity for freé land.

K

an opportunity for a factory job:

prosperity in the cities.i

Woow

beauty of the environment,

Polish immigrants in Texas during.Reconstruction suffered

~

faie

a. hunger from drought.
b, discrimihationvby.Southerners.,
e oppfeseion by Northern troops.
d. religioﬁs persecution. g B
vThcoboom in immigfation after the CiVil,war:tes mdée‘up.iatgelj of people frem |
a. Southern Asia. .-
b. ‘;eetern Asia.
Western Eutope.v
d. Eastern Europe.
4, Factoriesvegter thé_CiVil War offered \
a. few jobsAfor foreign speakers.'
b.' many jobs at union wages,

c. few jobs at low wages.

d. many jobs for unskilled labor.

As of 1900, which state had attracted the'ﬁi\ost Polish immigrants? -

@

a. ' New York
b. Texas °

c. Illinois

o

¢. Ohio
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[

4

- f T . . w
. v

o _ CHAPTER 4: -STUDENT TEST - .

- OBJECTIVE 4: Students will demonstrate knowledge aBout the wave of imigratlon
' in the late nineteenth and early twenticth centuries. o )

Lirclc. the 1etter of the correct answer.

1. Mosr. Polish inmigrants who came to America between 1880 and’ 1920 went: t:o
work as . : , , , v

a. farmers.
~« b. seamen.. = - B
¢. - blue collar workers.

‘de white collar workers; g

2, A 1arge Polish community was establisheg in t:he 1880-1920 immigration wave in

- . N pl

a. Chicago.

b, washingfdn, D.C.

c. Atlanta. '

d. New Orleans. B

+3., In order'to'] avoid discrirrination, many Polish iumigranrjs
a. became lawyers. |

b. changed their names.

ifid

B - chang"ed‘ their hairstyles.

d-.' returned to Poland. . | : ' o B . R
3 . v : o )
4, What term has comnonly been apphed to the process qf i.nm:.grants becoming- -
Americani.zed? ’ : o
18

0

- a. the"«mixi‘ng b_o.wl
b. -the‘tossedsalad
€ the baked casserole

| d. the melting pot

L

; What idea did Social Darwi.nists apply to human society? S

Bl

' a; sharing the wealth R ,-' .
- be survival uf ‘the !fittest : , 33 :
';c‘ wi.nner takes all - . o | |
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Student’s Name | _ School

OBJEGTIVE 5:

L . CHAPTER 5: STUDENT TEST

) circle the letter of the correct answer.

How is Poland related to American farmers?

A Polish trade union, Solidarity, was founded in )

a. 1945, - o - R
b. 1956. . | o

c. 1975. -

d. 1980. |

‘Of wecent U.S, Presidents, all of the following visited Poland EXCEPT

a. Johnson. - IR i
b. Nixon. . = § o .
¢. Ford. ' ",- ‘

d. Cartgr. _ . ' | o o o .

. f
a. Poland is a major supplier of fertilizer.:

b. Wealthy Poles have been buying United 'States fgrms. : ' )

c. Poland is a major exporter of crops to the United States. -

v

11 ; . 4 =
d. Poli"md'i.s a major importer of crops from the United States.

In recent years, the United States govermment has given Poland

a. military aid. o S o - - RERE
b. economic ai@., I - | |
~c. educational assistanc'e..l: A R | !

q; no. 'asé:lstance. ) | o ,  . : -

'Riot:a and unrest 1n Poland since the 19508 have’ often begun as protests to

- e

'&.; East German. policies.v .
b, food price,a.
. €. housing Shbt'ta_gjes‘ ’

B d,‘ miliuty ,Fﬂ;a_dverva'.

o

- e T

Students will demonstra.te knowledge about’ events ‘in Poland since World War II.

AN
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| . :
}4. ' - ‘ , Chapter 5: Student Test. (con't)
; OBJECTIVE 6 Students will demonstrate knowledge about current concerns about ethnic
' ‘ Americans and 1nmigrants.‘ o ) _ e
Circle the letter of the correct answex.
1. Where has a large Polish neighborhood been condemmed in order to make room for a
new major factory complex? .
a. Chicago v ST

New York ™
Boston"' o ' S

. Detroi.t

2. Poli.sh Ame:éicans now number , - :
a. underrz million. ‘ | |
b. around 6 million.
c. around 11 :ﬁillion.

d. more than 15 millionm. : ) ' S '

3. Recent waves of imigrsnts have come to the United States from ;11_ ‘of tﬁe following":
EXCEPT . E | o , o S
a. Southeast Asia. ~ N | | -
b. East Asia.
oo c. GCuba.

d. Haiti. T .
. . -

~ 4. Among recent mmigrgfnts entering the United States, how msny are . legal imnigrants?

a. about one-fourth
b, about one-half
c. around two-thirds - T on

d. nearly 100 per cent

. 5. A study of business leaders m Ghicago shows that
S a. Poles are much’ better represented thsn Hispanics. , N

b. - Poles are much better represented t’han It&lians. . |
.c. Poles and Blsclcs are. about: equal :Ln representation. ‘.

’ ‘d; Poles and Itslians are about equsl i.n representation. '

°
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BACKGROUND READING - POLISH STUDIES ' .o

Abodaher, David J. Warrior On Two Continents: Thaddeds Kosciuszko.
New York: Kosciuszko Foundation. 1968. :

A biography of General Thaddeus Kosciuszko who fought in Wash{ngton's
Army and led the Polish Insurrection in 1794,

Abodaher, D. J. Freedom Fighter. New York: The Kosciuszko Foundation. .

The story of Count Casimir Pulaski, the father.of the American
cavalrv, who died fighting for American independence. ,

. _ ¢ ‘
Rakanowski, Ado1f. Polish Circuit Rider, The Texas Memoirs of Adolf
- Bakanowski, . 0.R. {1866-1870), Cheshire, Conn.: Cherny‘Hi11 Books. 1971. .

A vivid account of thecPolish'coloniesvin Texas. .' =
Baker, T. Lindsay. The First Polish Americans: Silesian Settiements in Texas.
- College Station: Texas A & M University Press. 1979. . +- :

‘Bernard, Richard. The Poles of Oklahoma. Norman, Oklahoma: The University
of Oklahoma Press. 1980, :

Bolek, Francis. The Polish American School System. New York: Columbia Press. 1048,

Bolek, Francis (ed). Who's Who in Po1isﬂ.America: A Biographical Dfrectony
‘of Polish-American Leaders and Distinguished Poles Resident in the
Americas. New York: Arnold Press. 1943. .. o

Budre¥icz, Olgierd. The Melting-Pot Revisited. Warsaw: Interpress Publishers.
977. ., . ‘ T " : -

Chrobot, Rev. Leonard F. Who Am I? Reflections of a'YoungvPo1ish American on
- the Search for Identity. St. Mary's College of Liberal Arts. Orchard
Lake, Michigan. 197T. -

k4

Directory of Canadian Polish and Polish American Periodical Dub]fcations.
Monograph” Number 15, May, 1971. Orchard Lakes Center for Polish Studies

and Culture. Saint Mary's College, Orchard Lake, Michigan 48034,

Drohofgysk{, Jan. Poles .in United States. Warsaw: Krajowa Ageﬁcja'wydawnfcza,
6. . . T . A . . )

- Dziob, Francis W. et al. Jamestown Pioneers from Poland,'T608-1958. Chicago: .
Polish American Congress, AlTiance Printers and Publishers, 1958.

Fischer, LeRoy. Lincoln's Gadfly: Adam Gurowski. New York: Kosciuszke
Foundation. 1964, : :

.

A colorful biographical study based on Gurowski's own writings and those of
his contemporaries, and focusing on his activities in Washington, D. C.
during the Civil War in service to President Lincoln.




Bl ~ Fox, Paul. The Poles In America. New York: Arno1d-Press.‘ 1922,

Standard Polish languaqe materials are used extens1ve1y. Discussion of -
the 1mportant religious crisis that Polish arrivals- encountered The s, |
, - greatest value of the study is the discussion.

Golab, Caroline. Immigrant Destinat%ons. Ph11ade1ph1a Temple University
Press. '1977. Poles in North America. (The Balch Institute Historical
Reading Lists Series.) The Balch Institute, 108 Arch Street,

Philadelphia, Pennsylvania 19106. 1975.

-

Haiman, Miecislaus. Kosciuszko in the American Revolution. New York:
5 Polish Institute of Arts and Sciences in America. 1943. -~

Haiman, Miecislaus.. Pol1sh‘Past in America, 1608- 1865. Ghicago: Archives
and Museum of the Polish Roman Cath011c Union of Amerlca 1939.

gt
An’ 1mportant work by the prom1nent Po11sh American hwstor1an. , -
Synthesis -of_his earlier writings which described Polish n1oneers [/f
- who settled in various sections of America.

Haiman, Miecislaus. Poles in New York in the 17th and 18th Centur1es Ch1cago;
Archives and Museum of the PoTish Roman Catholic Union of America. . 1938. .

Haiman, Miecislaus. Polish Pioneers of Virginia and Kentucky. Ch1cago ;
Arch1ves and Museum of the Polish Roman Catholic Union of America. 1937.

Jewell, Frank. Annotated Bibliography of Chicago History. Chicago Historical
Soc1ety, Clark Street at North Avenue, Chicago, IL 60614.

Kuniczak, W, S. May Name js-Million: An Illustrated History of i Poles in
America. New York: -Doubleday and Company, Inc. 1978

Kusielewica, Eugene. Reflect1ons on the Cultural Cond1t1on of the P011sh
Amem1can Community. New York: Czas Pub11sh1ng Co. 1969. -

Recommendations for improving the cultural climate of Pol1sh American
~citizens by understand1ng their own her1taqe. o

Ledbetter, Eleanor E. The Pol1sh Imm1grant and H1s Read1nq Chicago:
American Libraty ASSOC1at1on 1924

_ A pamphlet written by a librarian in Cleveland to aid the Pol1sh

~ immigrant in his adJustment to American society. ‘

Lerski, U. J. A Polish Chapter in Jackson1an Amer1ca. Madison: UniVersity
of Wisconsin Press. 1958. . N ,

~ Fate of_ the Polish ex11es of the,November Upris1nq in Poland when they
came to the United States .

o Lopa@a Helena Znaniecki. Polish Amer1cans~Status Comget1t1on 1n the Ethn1c
Commun1t Englewood C11ffs, New Jersey: Prentxce Ha1l, Inc. 1976,
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.01szyk, Edmund G. The Po11sh Press in America. Milwaukee: Marquette
Un1vers1ty Press.  1940.

Explains why many"Polish Americans chose to use their literary
energies in Journalism.

Paluszek, John L. An American Journey. New York: American Ethnic Press. 1981.

Pilarski, Laura. They Came From Poland. New York: Dodd. 1969;

Br1ef biographical accounts of the Poles who came to the United.
States from the Jamestown pioneers to Edmund Muskie.

¢ Pol-Am Journa].‘ Publications Office: 413 Cedar Ave., Scranton, PA. 18505.

~ Poles in America: Bicentennial Essays. Frank Mocha, editor. Stevens Point,
vt Wisconsin: Worzalla Publishing Company. 1978.

*

%«

s

. The Poles in,America'1608-1972. Frank Renkiewicz, eﬂ1tor New York:
Oceana Publications, Inc. 1973.

"

Poles in History and Culture of the United States of America. Grzegorz Babinski
“and Miroslaw Francic, editors. Biblioteka, Polonya 4, Polska Akademia Nauk,
Komitet Badania Polonii, Jagie]]onian University, Krakow, Poland. 1979.

&

Polish American Congress, Inc. Poland and the Poles in America: Selected
Basic Bibliography. Chicago: Polish American Congress 1971

An annotated listing of works about Poland and Po]es in Amer1ca,.
arranged by reading ‘level: elementary, high school and college.
Includes a 1ist of magazines, per1od1cals and journals, as well

as Polish-American organizations active in the field of pub11sh1ng
Very 11m1ted coverage. .

The Polish Amer1can Experience, bibliography comp11ed by Peggy Ann Kusnerz.-
Additional copies may be obta1ned from the Library Extens1on Serv1ces,
2360 Bonisteel Blvd., Ann Arbor, MI 48109. : :

Polish American Studies. Chicago: Polish American Historica] Association.
Biannual Periodical.

- Focuses on placing the Polish-American exper1ence in historical and
comparative perspective by examining its roots in Europe and its
relationship to other ethnic groups.

Polish Americans in the City of New York, An Outline of Socioeconomic and
Cultural Needs. Brooklyn, New York: Polish Slavic Center, Inc., in
the City of New York, PSC Book Fund, 140 Greenpoint Avenue, Brooklyn,
New York 11222. 1979.

The purpose of this study is to contribute to the history of Polish
immigrants in the United States, to present the current situation of
Polish immigrants 1iving in the City of New York and to turn the -
attention (of the City, State and Federal governments) toward. the
economic, social and cultural needs of those immigrants.
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the presentat1on of a current 51tuat1on of Polish 1nnﬂ!hants 1iV1ng
“in the City of New York and turning an attention (of the City, State -
~and Federal governments) toward econom1c, social and- cu]tural ‘needs
of those immigrants.

Po11sh Circuit Rider: The Texas Memo1rs of Ado]f Bakanowsk1, 0. R.,
' 1866 ~ 70. TransTated and Annotated by Marion Moore‘toleman,
Cheshire, Connecticut Cherry Hill Books. 1971 '

The Polish Review. Polish Institute of Arts and ScTences in Amer1ca, Inc.
59 East 66th Street, New York, N. Y.” 10021.

Przygoda, Jacek.. Texas Pioneers From Poland' A Study 1n Ethn1c History
New York: Kosciuszko Foundation.
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inception. . , o
Pula, James S. For Liberty and Justice - The Life and Times of Wlademir
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Ibs. . 11070 Lilian, Warren, Michigan 48089.

RenkieW1cz, Frank (editor). The Poles in America: Chronology and Fact.Book;":
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Polish-American community and provides a number of essays from both
past and present which examine the Polish- Amer1can experience.

Sandberg, Neil C. Ethnic Identity and Assimilation - The Polish-American
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Praeger. 1974, -
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Headline Series 256. New York: Forefgn Policy Association.. 1981..

Poland has undergone greater internal change since July 1, 1980 than
any Communist-ruled country in Eastern Europe.. Before July 1980 Poland -
was a Communist state constructed on the Soviet model; at the same time
it was different from the other satellites. It had a powerful.Church,
private agriculture, relative freedom -- and a long- history of animosity
toward the Russians. These peculiarly Polish characteristics and their
role in the Polish revolut1on are exam1ned by the author former
Ambassador to Poland.

Stipanovich, Joseph. SIaV1c Amer1cans. A Study Gu1de and Source Book
"San Francisco: R & E Research Assoc1at1on 1977, .

ipomas William I, and Florian Znaniecki. The Polish Peasant in Europe andv

America. Ch1cago University of Ch1cago‘Press 1918, and New York:
Dover Pub11cations, 1958 :

Considered a classic. Much of thws SOC1oloq1ca1 work is based on.
immigrants' Tetters. . L
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Uminski, Sigmund H. The Polish Pioneers in Virginia. New York: Polish
) Public Society of America. 1974,

The U. S. and Poland, Edwin 0. Re1<chauer editor. Harvard University
Press. 1980 o ‘

Wepsic, Jan. Polish-American Serial Publications, 1842-1966: An annotated
B1b11qgraphy Chicago. 1968. .
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FILMS, FILMSTRIPS AND MUSIC = - o
Polish’and Multicultural/Multiethnic Studies - B

Educational Motion Pictures
Indiana University
Audjo-Visual Center
Bloomington, Indiana 47405

E1T4s Tsland. 12 min, sd, biw. CS-2500.................. reeenis $6.00

Portrays, us1ng per1od photographs-and old film footage, some of the
conditions and treatment experienced by immigrants who entered the Un1ted

" States, through E11is Island. Demonstrates the cursory five-minute medical -

.and mental tests which determined who were allowed to enter and who faced

- deportation. Describes the prospects which faced those who made it thr0ugh

" The Americans, A Nation of Immigrants series. (NOLPER FR, 1972)

The

. 'Focuses on the problems and .dreams of new 1mm1grants in America by dramatlz1ng
the struggle of Janek, a 12-yearold PalisH immigrant of the early 1900's, tg :~w

. R / “ .
Immigration ‘in America's History. 11 min, sd béw. CS- 1118 ......... .ee..$5.00

mrigration in. the 19th Century 12 min, sd, baw. cs- 2324 ......... ;u.ﬂ,se.zs',;"

- treatment and stereotyped attitudes which greeted the migMants. Considers - -
wars, famine, and/or tyranny as the reasons why many left their European
vhomes for America. The -Americans: A Natlon of Imm1qrants series.
(WOLPER FI; 1967) .o =
igration and 1mm1gration - Jh .sh, col,'UfS. H1story.‘;965-1918»-
Jh, sh, col ' ~ . . ST

- home when he expresses shame of Polish ways\, and his having to quit school

the early colonial period to the present. ‘In the beg1nn1ng most- immigrants

.Describes the various waves of migration to the United States during the

the entrance maze as 1ife in tenements and sweatshops or-on the street.
Emigration and immigration - jh, sh, col.

Imm1grant Exper1ence The Long, Long Journey. 28 min, sd color CSC-2408 $14 00 ’4

survive in this fo€e1gn land. Recounts his problems as his teacher encour-
ages him to study-hard and not be an "ignorant -foreigner," the conflicts at -

and work in the slaughterhouse after an accident incapacitates his- father.~-
Concludes with Janek, now a grandfather, expkessing his hopes_that’ h1s
grandchildren may be able to realize the drealns he once had o mj
"real American." (ORAO; LCA; 1972)

. Emigration and immigration - int, Jh, sh.

Summarizes the various waves of immigration to the United States, from -

were English, but in the 1840's the Irish began to arrive followed by the
Germans in the 1850's. Also in the 1850's the first non-Northern Euroveans
arrived as Chinese began to settle on the Pacific coast until prevented from
jmmigrating by the Exclusion Act of 1882. From 1890 to the 1920's a- flood
of peopless from all parts of Europe immigrated until the quota system re- . .
stricted the numbers of persons admitted. (CORT; 1960)

Emigration and immigration'--jh, sh, cel; Interpersona] relations -

jh, sh; U.S: History - jh,sh. ,

19th century and the many contributions the immigrants made to the develop- i
ment of the country. .Documents with period drawings and photographs the

-




Immigration in the 20th Century. 13 min, sd, blw. C$-2323..............$ 6.75

- century, discussing the reasons for the comparative trickle of immigrants - -
and the national origins quota 'system. Shows the problems facing those
wishing to immigrate to America in the 1900's, caused by the mood of

- isolationism _and extreme prejudice against "foreigners." Examines the
changing attitude which.ultimately led to the end of the national origins
e T uota system in 1965. The Americans: A Nation of Immigrant ‘series,
.?NDLPER; FI; 1967) ' ’
Emigration and imm

igratibn - sh, col, gen. _ |
Island Called E1lis. 52 min,'2 reels, sd, color. CSC-2045.,.......... $21.00

Recounts the story of the now abandoned E11is Island, through whose build-
ings passed great waves of immigrants on their way to a new life in America.
Tells of the unsympathetic bureaucracy, prejudice, and hostility which often
+ .faced the newcomers. Describes the:island's additional function as a place:
of deportation. Concludes with the island's closing in 1965, and notes it

: : o : . {
.(/ . Reviews the history of immigration to the United States during the 20th
~ is to become part of a national park. Project 20 series. (NBC; MCGH; 1

" 1967)
e Emigration and immigration - jh, sh, col, gen. - - .
Minorities: What's a Minority? 13 min, sd, color. CSC-2426..-.... cenn$ 8.75”t$j‘

Introduces the concept .of "minority" and provides various academic and
popular approaches to its definition. Concludes, through interviews with .
both experts and non-experts, that in the United States "minority group".
refers to people who can be distinguished by physical characteristics,
religious beliefs, and national origins which differ from the white, Anglo- -
Saxon, Protestant model thought to make up the majority of the population.
-Points: out that since the United States i$ a'nation of minorities no group.
represgnts a true majority of the population.” Minorities series. (CORT; 1972)
Civil rights - jh, sh; Social conflict - jh, sh; Social groups -'jh,sh.

Minority Pioneers: A Western Anthem. 19 min, sd, color. €SC-2697......$ 9.75

Uses a montage of photographs and drawings against a background of original
folk music to document the contribution of minority pioneers to the west-
ward expansion of the United States. Describes the experiences faced by
“various ethnic ‘groups in their eéfforts to establish themselves in a new
- location. Includes such minority groups. as the Irish, Northern European,
¢ - Mexican, Indian, Spanish, Blacks, and Chinese. (TANT; UEVA; 1973) -~
Emigration and immigration - int, jh, sh, col; U.S. - Territorial

expansion - int, jh, sh, col. , .
Minority Youth: -Adam. 10 min, sd, color. ESC-1583.......... ..........$ 7.75

Narrates a teenage American Indian's.view of himself, his race, and his
cultural heritage ‘that is in danger of being lost. Relates young .Adam
, _— . Nordwall's conicern that others view the Indjan in-stereotyped terms and .
L .+ Protests that American history books have.censored and misrepresented the
Indian. . Expresses the young Indian's Tove of performing the traditional
» = Indian dances, his desire to Tecture on Indian lore, and his hope to keép
- some of the Indian traditions alive even though ‘the nurber of his race is
‘dwindling, (ROES; BFA; 1971) SO T
Culture conflict - jh, shs Indians of North America:~ jh, sh.
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. Minority Youth: Akira. 15 min, sd, color. ESC-1539............ eeeens + 8.75

Depicts the conflicts of -a’ Japanese-American youth who is torn between

the Japanese culture of his parents and the culture of his peers in the

United States. Portrays the relationship bétween ‘the boy and his parents

in various situations such as camping, dining, and talking. _ Recounts the

hardships his parents endured in the United States during World War II and

reveals the mutual respect between father and son. (ROES; BFA; 1971) -
Culture confliet - sh; Japanese-Americans - sh.

Minority Youth: Angie. 11 min, sd, color. ESC-1540............ e, $6.50 -

ITlustrates the reflections of Angelita Gonzales, a young teenage Mexican-
American, as she spends her day at home, in her neighborhood, and at
school. Records the pride she has in her family and culture and expresses
her thoughts:that higher education is needed to raise her cultural group
out of poverty. Relates her sentiment toward observed prejudice in employ-
ment opportunities and her feelings that young Americans can change the -
.\sgcisty they Tive in with patience and persistent efforts. (ROES; BFAs
1971 ot . : -
Culture conflict - jh, sh; Latinos - U.S. ---jh, sh.

Minority Youth: Felicia. 12 min, sd, b8W....eeeneenrenenn.... teveeen.$ 5.50

Preseénts the reflections of a black high school. junior from the Watts

“area of Los Angeles on herself, her family, her school friends, her race,
and her community. Describes Felicia's family as held together by diligent
work of her seamstress mother. Shows Felicia's alarm at the apathy of many
bTack adults, concern for 1dcal community improvement to help her own .
people, and desire for advancement through fyrfther education. Relates- her
feelings on discrimination .and prejudice in employment and expresses hope

. %3;¥)the next generation's efforts will result in a change. (ROES; BFA;

. &

- Blacks - jh, sh; Culture conflict - jh, sh.

‘Minorities: From Africa, Asia, and the Americas. 15 min, sd, color. €SC-2425. $9.25

Reviews briefly the.history of the Blacks, Puerto Ricans, Japanese,
Chinese, Mexicans, and Indians. Explains that most racial minorities have
entered American society through the poorest jobs and 1iving conditions and
‘that, at some time in each group's history, their presence and growing in-
. ¥ 1ence were usually resisted by both violent and legal means. Points out

-+at new Taws and programs have helped to alleviate the problems of dis-
crimination and lack of opportunity. Minorities series. (CORT; 1972)

Civil rights = jh, sh; Emigration & immigration -ﬁ?h, sh;

Social problems - jh, sh. - :

< e = 3

-

Minorities: From Europe. 14 min, sd, color. CSC-2290................. $ 9.25
Reviews the history of the European immigrants, especially those from
Eastern Europe, focusing on their problems in finding decent work, housing,
and education. Notes their tendency te’band together in cultural, economic, .
&,
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and political groups and discusses botH the violent resistance to their-
entry and presence in the United States and the Qupta Laws. Points out
that these people are now part of the majority who'often feel pressured
by current minorities and who resist these minorities in much the same

ways they were once resisted. Minorities series, (CORT; 1972) >
Emigration and immigration - Ahs shy 50cial problems - jh, sh..

Minorities: In the Name of Religion. 16 min, sd, color. CSC-2293......% 9.25 ?( ’"

Reviews_the.history of various religious groups in the United States,
including the conflicting influences of religious tolerance and religious-
discrimination. Coricentrates on the history of the Mormon, Catholic, and
, Jewish' faiths. Notes that while these groups have been-accepted by the \
: ‘majority of Americans they have also been influenced by American culture.
Minorities series. (CORT; 1972) - ‘
. . Civil rights. - jh, sh; Religion/Histary - jp,sh; Social problems - jhjg;u '

Minorities: Patterns of Change. 13 min, sd, color. CSC-2303......... $8.75

Discusses from several different viewpoints whether there are more ,
minority problems in the United States today than in the past.  Examines
whether education, employment, and political action .are improving the
condition of minority groups. Concludes that improvement is being made -
but that the pace at which this improvement is proceeding is debatable.
Minorities series. (CORT; 1972) o '

- Civil rights - jh, sh; Social problems - jh, sh.

\

Our Immigrant Heritage. 32 min, sd, color. CSC-1734..................$ 14.00

Highlights many of the historical and characteristic events associated
with the United States and its cultural and economic growth. Illustrates
" the various cultural groups from the Colonial period to the 20th Century
with emphasis on the reasons for these people coming to America and their
many contributions to this country. Follows a Greek immigrant arriving in
‘America and becoming a gitizen. (BURP; MCGH; 1968) . v
Emigration and immigration - int, jh; Interpersonal relations - int, jh.

endezvous with Freedom. - 37 min, sd, color. csc-2712....... PR $15.75

Traces the ‘history and qrowth of Jewish immigration to the United States

from their first .arrival in New' Amsterdam in 1654 to the present. Examings

how worldwide anti-semitism forced Jews to leave their homelands in eastern

and western Europe time after time searching for a homeland. Shows how =~

the increasing Jewish population in the United States has played an im-

portant role in the growth and prosperity of the Nation. (ABC; MACM; 1973)
Emigration & immigration - sh, col, gen; Prejudices*&yantjpathies-sh,bol,gen

Who Are the People of America? 11 min, sd, color. CSC-2500.%..........$ 8.00

Portrays'the people of America as a mixture of the many peoples of the
world, differing in race, religion,and nationality.. Presents an

~ .
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historical account of American citizens as immigrants and descendants
of immigrants. Discusses this similarity in sharing common needs,
aspirations, and values. Second edition, (CORT; 1975)

Emigration and immigration - int, jh, sh; U.S./social life
and customs - int, jh, sh. ’

The Pasciaks of Chicago. 58 min, 2 reels, sd, color. Six American Families
‘Series, Indiana University Films. CSC-2847, 1976. \
( .

Examines, during a Christmas reunion, the breaking down of ethnic
traditions in a Polish-American family. Shows Gary, the eldest son,
who has decided to pursue a career in California instead of remaining
close to home and working with his father. Follows the other children
as they choose to step outside the community standards for their
lifestyle and-interests. Presents the clash of values between the
parents' stress on monetary need and their children's desire for
personal satisfaction. Concludes with the Pasciak family reactions

to the film. : ‘ -

Poland: The Will To Be. James Mitchner - World Series. 27 min, sd, COldr.
Indiana University Films Library CSC - 2912, 1978,

? . ' Y
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"Ahnyung America: Two Korean Families" «~ Prod:-UNK; Dist: MACMEF, 1978.

Documentary comparing and contrasting: thé experiences of two Korean
families in America: one recently arrived’and working hard to make
it in the grocery business; the other well established in careers
as concert musicians. ke story of the Shim and Chung families
establishes anew 5m€}ica's“role as a nation of immigrants.

"American Story", 12-part filmstrip series about families and their ethnic
traditions, includes "The Gromada Family."! Anti<Defamation League of
B'nai B'rith, Television/Radio/Film Department, 823 United Nations
Plaza, New York, N. Y. 10017.

“Children in Towns and Villages", Japan, Information Services 175&
Street, San Francisco, CA 94115. » 1737 Post

Ethnic Resources: Video and Film Materials - Title IX and Other Résources. '
CataTog 1987, National Ethnic Film and Video Resource Center, To
1 Edycate.the People Consortium, 5229 Cass, Room 301, Wayne State
University, Detroit, Michigan 48202.

-"Made in U:S.A., Project Ethnic Heritage." Center for Teaching International
Rg]at1oqs,nUn1versity of Denver, 1981. Grades 6-12. Five sound
filmstrips and Activity and Discussion Guide.

"Poland in Song" album, Lira Singers, c/o Diana Maria Migala, 6007 Sheridan
" Road, Chicago, I1linois 60660. '

1
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Materials on Prejudices and Ihtergroup Relations. _Anti-Defamation League
of B'nai B'rith, Educatilon Department, 823 United Nations Plaza,
New York, N. Y. 10017. '

’ . N . ) . ] —_N
"The Polish American Experience," free brochure describing filmstrip and guide-
book. Melanie Michalak, 16517 South Kimbark Ave., South Holland, IL 60473.

"Poland." New York: International Film Foundation.-

The history and development .of Poland are depicted,.showing a people
who have struggled to maintain their independence for one thousand
years. Present day industries, agriculture, politics, urban and rural
life are covered. It concludes with evidence of the Polish vitality
in creative arts and their love of independence. (Color film) CoL

"Polish Heritage." New York: ,Koscjuszkd Foundation. ,
An interesting collection of'Béautiful'Polish music-and history
recorded by the Schola Moderna, one of America's foremost
professional choruses. (Record)

"The Popovich Brothers of South Chicago" - 60 min, 16 mm, color. Information
available from Balkan Arts Center, P.0. Box 315, Franklin Lakes, Ne% .
Jersey 07417, : . -

There is a community of 1100 families in South Chicago who call themselves
Serbian-American. They work in steel mills, drive trucks, teach school ...
-they play tennis and golf, watch television, and go to church on Sunday.
But what connects them to their family, churchy and community and proyides -

. the deepest expression of their identity is their traditional Serbia

music ... and "The Popovich Brothers" have been a constant source ofifthat
‘music for the past 50 years. - ) :

Records and Tapes” from Poland, Orchard Lake Center for Polish Studies and
Culture, St. Mary's Collegé, P.0. Box 5051, Orchard Lake, MI 48033.

Resource Guide to Teaching Aids in Russian and East European Studies. Audio-
visual materials availabTe from Indiana- University and the RusSian and
.East European Institute. A Publication of REEI Outreach Services, Russian
and East European Institute, Indiana University, Bloomington, IN 47405. 1981..

Wynar, L. R., and Buttlar, L.* Ethnic Film and Filmstrip Guide for Libraries
and Media Centers. Littleton, Colorado: Libraries Unlimited, 1980.
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ORGANIZATIONS AND OUTREAéH CENTERS

Center for Slavic & East European Studies, University of Ca]i%ornia, Berkeley.
Berkeley, CA 94720. Eljzabeth Shepard (415) 642-3230. ‘

Teacher Resource Center of the Soviet and East European Language & Area Cénter,
Harvard University, 1737 Cambridge Street, Cambridge; MA 02138,:Janet
Vaillant (617) 495-5852. Al ' _

Russian & East European Center, University of I11inois, 1208 West California,
Urbana, IL 61801, Elizabeth Talbot (217) 333-6022 ’

Russian & East European Institute, Indiana Universi%y, Ballantine Hall 566, |
"Bloomington, IN 47405, Alexander- Rabinovich (812) 335-7309.

Center for Slavic and East European Studies, Dulles Hall, Room 344, Ohio -’
State University, 230 West 17th Street, Columbus, OH 43210, Leon
Twarog (614) 422-8770. N
Russian and East European Area Center, 504 Thomson, DR-05, University of. !

Washington, Seattle, Washington 98195. (Loans resource materials *
without charge.)

Consulate of Poland,.1530 North Lake Shore Drive, Chicago, IL 606{0. 1?
Orchard Lake Center for-Polish ?;ﬁdieé and Culture, Orchard Lake, Miﬁhigan 48634.
Polish Museum of America, 984 No;th Mi]waukee.Avenue, Chicago, IL 60622.
Copernicus Society of America, 5830 Henry Avenue, Philadelphia, PA 19128.
Kosciuszko Foundgtion, 15 East_65th Street, New York, N. Y. 10021.

Copernicus Cultural and Civic Center, 5216 West Lawrgnce Avenue, Chicago, IL. 60630.

'MISCELLANEOUS RESOURCES

PolAmerica, The National Magazine for Polish-Americans, 5410 Wilshire Blvd:, -
Suite 709, Los Angeles, CA 90036, Tel: 213/933-6966. ’

The Polish American Archives Project at the University of Wisconsin-Milwaukee,

-

P.0. Box 604, Milwaukee, WI 53201, Tel: 414/963-4130.

N
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ART, DRAMA, FICTION AND LITERATURE

Abucewicz, John Aiexander. Fool's White. New York: “Cariton Press. 1969.

A daughter of Polish immigrant parents decides to become a nun. Set
in Lowell, Massachusetts. o

Algren, Nelson. The Neon Wilderness. Garden City, New York: Doubleday. 1949.
Brutal short stories of Polish Americans of Chicago's near West Side.

Bankowsky, Richard. The Glass Rose. New York:~Random House., 1958.' .

First novel of a tetralogy writfen\in the stream of censciousness manner,
this story recounts the rise”and fallT of a Polish immigrant family. The ,
seven-day wake of Stanislaw Machek becomes the backdrop for the thoughts o

and memories of his family and neighbors.

Borski, Lucia M. Good Sense and Good Fortune and Other Polish Folk Tales. « -
~ New York: McKay. 1970. _
Folish Folktales.

Cannon, Cornelia. Heirs. Boston: Little, Brown. 1930.

Portrays theeconflict between impoverished New Englanders arld Polish ,
newcomers who buy up-Yankee farms and work in the mills. Central to -
the story is Marilla Lamprey, a Pole, who comes to Lovell, New Hampshire,
as a school teacher and eventually marries Seth Walton, owner of the
mills. Marilla's personal experiences unfold against a background of

ethnic teénsions. ,

Carroll, G1adys Hasty. As The Earth Turns. New York: MacMillan. 1933.

An excerpt from a letter of the author in the archives of the Polish
Museum of America (dated 12-6-43): "The Polish Family in As The Earth
« Turns was not based on any factual family. At the time the book was -
written no Poles ... had settled among us, but I knew they were in
other farming districts 1ike ours, and that the inftial reaction of natives

to them was very much as it had been toward the French families from Canada. -

e

who moved into our neighborhood (South Berwick, Maine) in the early 1900's
and slowly but surely made a name for themselves." ' T

Castle, William and Joseph, Robert. Hero's Oak. New York: Reader's Press. 1945,

Set in Vermont, 1910-1936. The story of ah atypical Po]ish immigrant
family who ti11 the unwilling soil. Specifically,-an account of beautiful

Marja Jaworaska and a tree - a towering oak known as "Krupa's Oak." Legend .=

‘has it that the first man who comes to a girl standing beneath its shade
will be 'her husband. -Hero's Oak is also the story of ‘Aleksander Krupa,
the immigrant, of his Victory over the land and of his defeat. .

~ Chase, Mary Ellen. A Journey To Boston. MNew York: Curtis. 1973,

The story of two Polish;farm woien in Massachusetts whose husbands are
killed in a highway accident. Useful contrast of life in Poland and U. S.
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 Cohen, Lester. Coming Home. New York: Viking Press. 194s.

A veteran of World War II returns to Pittsburgh and the Polish'American

girl he left behind. He finds himself taking on all the political forces

of Pittsburgh. The ethnic characteristics of the principal characters
~are sharply drawn. - ’

Coleman, Marion Moore. A World Remembered. ‘New York: Kosctuszko Foundation.

Polish folktales co]]ected from Poles in America.

Crew, Helen Coale. Under Two Eagles. Boston: Little, Brown. 1936.

Fifteen-year-old Vasily arrives in New York from Poland in 1913.
American 1ife is examined in view of his Polish background.
ITlustrated.

DeAngeli, Marguerite. Up The Hill. New York: Doubleday. 1942.
Radek, the son of a Polish family 1iving in a Pennsylvania mining town
gets the opportunity to go to art school after helping to paint a
church mural. . !

Drechney, John H. Nature Smiles. Chicago: J. S. Paluch Co., Int. 1947.

Polish and Polish-American themes are reflected in this collection of
poetry. :

Driscoll, Paul. My Felicia. New York: Macmillan. 1945, o ' .

Felicia, a second generation Polish-American girl and the problems
she encounters in school. ~ : o,
- ) , .
Eichelberger, Rosa. 'Bronko. New York: Morrow. 1955. .
A young Polish refugee experiences difficulties adjusting to New York
City. ‘ -

Estes, Eleanor. Hundred Dresses. New York: Harcourt. 1944,

A fifth grade class comes to appreciate a Poligh-American classmate
after teasing her about the one hundred dresses she said she owned.

Esty, Annette. The Proud House. New York: Harper. 1932,

Contrasts the 1ife of a destitute Pole in Poland with that of his .
brother who emigrates to-a Vermont farm.

‘Ferber, Edna. American Beauty. New York: Doubleday. . 1931.

The last descendant of a decadent American family marries a Polish
farm hand whose compatriots are resettling in Connecticut.
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Greely, John N. War Breaks Down Doors. Boston: Cushman-& Flint. 1929/ ~

A]though the central character, a Polish American, is not portrayed

in a heroic role, h1s Ianlty, patriotism and devotion to the United.
States cause him to join the U. S. Army as a recruit from Pennsylvania. .
Set in San Antonio, Texas, after Norld War I. .

Gronowicz, Antoni. Bolek. Edinburgh, New York Thomas Nelson & Sons. 1942;t,(
A Polish- Amer1can girl and her parents visit Poland where she meets

Bolek. When World War II erupts, Bolek's father is drafted, and Bolek
leaves for the U. S. with the Polish-American family who came to visit.

Hayes, Florence. Joe-Pole, New American. Boston: Houghton-Mifflin Co. 1952: ///‘

- The final year of elementary education for a Polish displaced person. //

/

*Hughes, Rupert. Love-Song. New York: Harper & Brothers. 1934, -/

"'The story of a Polish- Amer1can singer from the Midwest and the /
difficulties and hardships. she encountered 1n her debut with the
Metropolitan-Opera.

Hughes, Rupért. Zal: An International Romance. New Yori: The Century
Conpany. 1905.

A Polish-pianist comes to New York to make his debut. At first he is not
successful and is, in fact, severly criticized in reviews. With the aid .

of his parents he is able to maintain himself, and his talent is recog- ‘
nized a year 1ater * , )

Janda V1ctor1a S1ng1ng Furrows (1953) Star Hunger (1942), Na]]s of .
(1945) Minneapolis: Polanie Press. -

The strong influence of Polish-values and the1r preservation appear
in these poems, all of which were written 1n English. o

Karsavina, Jean. Tree By The Waters. New York Internat1ona1 Publishers. 1948.
Po]1sh Amer1cans join in a str1ke in a mill town outs1de Boston

Krawczyk , Mon1ca If The Branch Blossoms And Other Stor1es M1nneapoJis:
Po]an1e Press. 1950

Short stories very favorably regarded in the Polish Amer1can commun1ty.
Kubiak, WandaqLuzenska Polonaise Nevermore. New York Vantage Press. 1962;

The experiences of Polish settlers to w1scon51n between 1866 and 1890.

4
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L Lampell, Millard. rThe Hero. New York: J. Messner. "1949

‘Steve Novak, football star, chooses a college and discovers he 1s'
denied entrance into Amer1can society.

Lenski, Lois. We Live In The North. Philadelphia: J. B. Lippincott.- 1966.

Three generations of a Polish-American family confront acculturation
to American society. Problems of name- chang1ng and preservat1on of.
Polish culfure are significant.

Levin, Dan. Mask of Glory. New York: Whittlesey House. 1949.

Last year in the life of.a 19-year-old Polish American serv1ng in
. the U. S. Marines during World War II.

McAlpine, Dale K. Marie Naimska: A S_ga of Ch1cago Philadelphia: Dorrance
and Company. 1954. S :

A wel]-established Polish family leaves Polahd and settles in Chicago.

Miniter, Edith. Our Naputski- Neighbors. New York: 'Henry Holt.v 1916.

Poles purchase a®farm in West Holly, Massachusetts. Humorous treatment
~of family's acceptance by neighbors.

A brief, but favorable glimpse of a Pol1sh American fam11y 1n Chicago.

Roberts, Cecil. One Small Candle. New York: Machllan. 1942.

Successful Polish pianist, Paul Korwienski, marries Laura Lanier,
American film star, on eve of World War II. Floridian and European
setting. Depicts American sympathies for Poland's tragic fate in
World War II.

Romano, Deane. Banacek. New York: Bantam Books. 1973.
About a Boston insurance investigator proud of his Polish heritage.

Adapted from the television series of the.same name. The depiction of
> Banacek was favorably received by the Polish-American community.

Although subtitled "A Novel," -the author indicates that this is not a
work of pure fiction but rather an autobiographical novel based on the
experiences of her early 11fe in a small town near the Pennsylvan1a coal
fields.

’ ’ | . ?]7 (11,

Motley, N111ard We Fished A1l Night New York Appleton Century Crofts. 1951.

Rybacki, Stella. Thrills, ChiTls, and Sorrow. New York: Exposition Press. 1954.

.
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" Sokolowski, Marie and Jasinski, Irene. Treasured Polish Recipes: for
- Americans. New York: Kosc1usko Foundation. 1948

This 'is the best book on Po]1sh cookery in the English 1anguage
conta1n1ng 475 recipes.

Tabrah, Ruth. Pulaski Place. New York: Harper & Brothers., '1949

Steve Kowalski is the f1rst citizen of Polish descent to be on the .
town's police force. His own coiception of the duties and 1oya1t1es ;
of this position are in marked contrast to the expectations of his
neighbers, friends, parents, w1fe and par1sh priest. . |

" Vogel, Joseph. Man Courage. New York A]fred A. Knopf 1938,

Story of Adam Wolak, Polish 1mm1grant and his family in a small
American city. Adam had come to America dreaming of his ewn farm,
but afteirr 18 years as a-day laborer, the Depression put the sea1 of
defeat oh his dream.

4

Wylie, Ida. Stranqers Are Coming. New York: Random House. 1941,

The Sigismund Stanowsk1 troupe is brought to New England after war |
breaks out in Poland in 1939. ‘American stereotypes of Poles are re-

adJusted when real Poles are met for the first time.
. %
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